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Throughout my graduate career, I have had the opportunity to teach a range of courses across multiple institutions. I have taught first-semester college students at Guttman Community College (CUNY) and undergraduates at the University of Florida and Rutgers University, while also advising political science students on their senior theses. These experiences have shaped my approach to teaching and deepened my appreciation for working with students from different backgrounds and at various stages of their academic careers. Whether teaching an international relations lecture to 100 students or a qualitative methods course to twelve, I prioritize four guiding principles: inclusivity, accessibility, critical thinking, and advising and mentorship.
Inclusivity
From experience, I have found that the most engaging classrooms with the most fruitful discussions result from a diverse group of students who feel equally empowered to both participate in class discussions as and to ask questions. When teaching political science, and international relations in particular, I have learned that students’ unique experiences with the subject can provide an important entry point for conversations about the course material. I make it a point to create a robust syllabus that incorporates varying perspectives and encourages students to consider viewpoints beyond those with which they are already familiar. I particularly prioritize this diversity in international relations courses, where smaller states and critical perspectives are too often marginalized. Relatedly, I believe that there is a strong relationship between inclusivity on the syllabus and conversations in the classroom. By encouraging students to familiarize themselves with different viewpoints, they can learn not only from the literature but also from one another. This is especially useful in political science, where students’ experiences with government, the political process, and different countries and cultures can often serve as real-world examples of concepts discussed in readings and lectures.
Accessibility
For me, inclusivity and accessibility go hand-in-hand. To facilitate an inclusive classroom, I make sure my students have different opportunities for participation in the course and an entry point from which they feel they can contribute. In political science courses, I do this by relying on multimethod approaches to course concepts and incorporating a mix of academic readings and real-world applications. I find that doing so helps students better understand some of the more theoretical readings that are essential to political science by giving them opportunities to apply those concepts elsewhere. For example, in an introductory international relations course, students can put major theoretical approaches in conversation with one another by comparing how each would explain the same issue or event, or turn to a political speech or movie clip to identify how concepts from the readings appear in the real world.
In addition to providing a bridge between academic concepts and real-world applications, I prioritize teaching students how to approach academic articles and other scholarly texts. Many students are intimidated by the theoretical readings that are essential to political science courses, and I have found success in teaching strategies for identifying and evaluating their core components. Building confidence with this type of literature better equips students to participate in class discussions, think critically about the material, and ultimately contributes to a more productive classroom experience.
Critical Thinking
As an instructor, I take seriously that students come to college not just to learn skills within a particular field but also to develop skills that extend beyond the classroom. As an instructor of political science, I want my students not only to gain an understanding of how governments and international politics function but also to develop the skills necessary to evaluate arguments, consider different points of view, and hold multiple conflicting ideas at the same time.In addition to learning how to evaluate the arguments and content they consume, I place great emphasis on teaching students the importance of data collection and identifying credible sources to support their own arguments and ideas. This was a major focus of the qualitative research methods course for which I served as a teaching assistant in Spring 2026. Throughout the semester, I encouraged students to think critically about the evidence they included in their research papers as well as the evidence their peers used in their own work. Rather than just assessing whether evidence supports an argument, I encourage students to consider where that evidence comes from, how it was collected, and what conclusions it can reasonably support. I prioritize these skills because I want my students not only to be successful in my courses but also to apply what they learn beyond the classroom.
Advising and Mentorship
Finally, I have found advising and mentorship to be among the most rewarding aspects of my time teaching in graduate school. When teaching qualitative methods and College Writing, I have worked closely with students throughout the entire research process, from identifying a topic of interest, to collecting evidence, to ultimately showcasing their work. During the qualitative methods course, I guided students through the IRB process and advised political science students working on their senior theses. I find this collaboration rewarding not only as an instructor but also enriching for me as a scholar. Beyond advising and mentorship in the classroom, I served for two years as a graduate assistant for the Public Leadership Education Network (PLEN), where I mentored undergraduate women interested in careers in politics and public service. Working alongside the PLEN office in Washington, D.C., I helped send students to professional conferences and guided them through the internship process, ultimately placing more than twenty students in policy-related internships throughout the New York and New Jersey area. These experiences have reinforced my view that teaching extends beyond the material covered in a particular course. Whether helping a student develop a research question, navigate an unfamiliar academic reading, or identify opportunities beyond college, I see mentorship as an important part of helping students develop the confidence and skills to pursue their own academic and professional goals.


